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1  

 (learner autonomy) 
 ( 2016: 489–490) ——

Scharle and Szabó ——
 

Most language teachers have experienced the frustration of investing end-
less amounts of energy in their students and getting very little response. 
We have all had groups who never did their homework, who were reluctant 
to use the target language in pair or group work, who did not learn from 
their mistakes, who did not listen to each other, who did not use opportuni-
ties to learn outside the classroom, and so on (Scharle and Szabó 2000: 1). 

 (the learners’ over-reliance on the teacher) 
(Scharle and Szabó 2000: 1)

—— ( )  



8 LIN CHIN-HUI
 

(raising awareness)

 (Scharle and Szabó 2000: 15) ( )  
(changing attitude)

 (Scharle and Szabó 2000: 48–49) ( )  (transferring 
roles)

 
(Scharle and Szabó 2000: 80)  

 (flipped classroom) 

 (  2012: 46)
 (  2014: 2)  

 (2012: 46–47) 

 (  2014  2014 )
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2 2013

3

——
 (content course) 

4

1 2016
 

 B1  B2 ( )
 600-800  (

www.fachverband-chinesisch.de/sites/default/files/2016_leipzigerempfehlungen_chin.pdf)
Klöter (2016: 54) 574

 
2 

——

 
3 2014

Using Web-based Tools to optimize class hours 
in Chinese listening and speaking course  

4 Klöter (2016: 54) 
15.5
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 Aaron Sams  Jon Berg-
mann (2013: 16) : 

 (Flipped learning is not 
about how to use videos in your lessons. It’s about how to best use your in-
class time with students)

 
2013

——Google  (Google Forms) 

 Flubaroo5

2015 2016–2018

 

2  

2013

 
90

2013

2016

 

5 Google  ( Moodle) 
Google Google
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2016WiSe/2017WiSe 
 

2016SoSe/2017WiSe 
 

   ( + )  

 
(B1-B2) 

 
 

 
  

 

 90  90  90  

   
( + ) 

Paint Feet on a 
Snake: An Intermedi-
ate Mandarin Reader 
(Lin and Van Crevel 

2015) 

3   

6  

 (2017: 493) 

7

 (Prüfungsvoraussetzung) 
8

 

6 
 

7 Rabin et al. (2010: 344)  (academic procrastination) 
30% 60%  

8 Kim et al. (2014: 43-46) 
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 (2002: 13–14)  
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3.2 Google Flubaroo  

Google

 ( )
 

Google Flubaroo
 (

)  ( )  (
)

9  
 

9 Flubaroo  www.flubaroo.com/  
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4  

10

——

 (
)  

“good exercises and motivation to prepare myself prior to class and to test 
my own level of Chinese before I even was taught by the teacher. I like it!”, 
“ich finde die Aufgaben sehr passend. Man muss sich vor dem Unterricht 

10 
——  Han (2015: 104) 

Hung (2015:89)
——

 ( Smallhorn 2017; Lo and 
Hew 2017 ) ——

 ( Larsen-Freeman and Long 1991; 2005)

 ( Lo and Hew 2017: 18)  
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mit dem Thema befassen und ist dadurch besser vorbereitet. Die Überset-
zungen sind sehr schwer, aber eine gute Herausforderung”, “before-class 
assignments really help me to study new phrases/vocabularies/grammar be-
fore class. I am studying before class + in class = more studying than usu-
ally (usually only in class studying)”, “it’s good to get motivate for study-
ing and get prepared for the class”, “everyone has the chance to practice 
his Chinese”, “preparing the content and vocabulary before class are useful 
for going into detail in class and ask more and specific questions and dis-
cuss content in class. Teacher’s feedback on the written text is very help-
ful.” 

—— Lee (2016: 36) 
 (students’ expectations do not always 

match with teachers’ expectations as well as the pedagogical beliefs of the 
institution) 2015
2016–18

 

4.1 2015  

10

( ) 
( )  ( ) 

 (
)  

2015  

1. I prefer to watch the video clip before class and not during class. 

 8   better acoustic environment 
 I can take my own time listening and rewind the difficult parts 
 it is a better use of the time in class to discuss 
 it is preferable to me to concentrate on speaking exercises during 

class sessions, as there is no comparable opportunity elsewhere 
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1   I would prefer to watch it during class, so that the teacher can help 

to understand. To do it every week before class takes sometimes too 
much time. 

 
1   

2. It is helpful to know the results of the listening comprehension exercise before class. 

 7   in that case it is possible to be really prepared before class. In case 
of difficulties, we're able to ask the teacher in time  

 one can review his results before class and correct his homework 

 
3   to present the results in class has the advantage of encouraging 

direct questions 

3. The teacher should only explain the usage of the vocabulary items the students 
don’t understand and not every vocabulary item. 

 6   every person is able to use a dictionary, therefore the time should be 
used to explain the usage of difficult patterns and sentence struc-
tures 

 not enough time to explain every vocabulary item; not necessary if 
there are not any problems with the vocabulary item 

 
4   even if we think that we understand everything, the easiest words 

become . Chinese is such a difficult language, so even if you 
think you learned it, it must not be correct 

 I think students do not always ask for all vocabulary items they are 
not sure of. And sometimes they knows the word but not how to use 
it 

 

——
——
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4.2 2016–18  

27
11

8

1234  (1
2)  (3 4)

12  

2016–18

 

 ( 1 2)  ( 3 4) 

——
 ( )

11 McNally, B. et al. (2016)  
12 ( )  
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 ( )
 ( )  

4.3   

13

——

 (2002: 20) 

 

 
——

Chen (2016) McNally et al. (2016) 

13 Roehling (2018: 110)  (
) 
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 ( McLean et al. 2015: 52, Roehling 2018: 
107)

 

5   

Estes et al. (2014) 

 (flipped learning is just self-teaching)

 (2018: 16) 

 
(1) 

 
(2) 

 (
)

 
(3) 

  
(4) 
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(5) 

 

6  

 (2011: 108)  

 

 
(autonomy support)  (  2011,  2014, Reeve 
and Jang 2016,  2018)  (2011: 108)

 (2014: 86) 

 

( 2016: 496)
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Abstract 
The purpose of this article is to illustrate the needs associated with a “flipped” 
learning model of TCFL at German universities. It first discusses the concept 
of “learner autonomy” and the current situation of Chinese language teaching 
at German universities, followed by a sample of a “flipped” model assisted 
by online tools for three different language courses at two German universi-
ties. Students’ attitudes towards this “flipped” model have been investigated 
through two surveys conducted respectively in 2015 and 2016-18. The results 
indicate that although most of the students endorse the flipped model, there 
are also a few students resisting the model. On the basis of the findings, the 
article offers suggestions for the execution of a flipped classroom model. 
Lastly, it is argued that teachers’ support plays a crucial role in developing 
learners’ competence in autonomous learning. 
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