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Reading in Chinese as a Foreign Language

A study of how reading strategies are affected 

by instructional methods

Signe Overgaard Ptaszynski

Recent years have seen an increasing interest in learning Chinese as a Foreign 

Language (CFL). This is partly due to China’s growing importance on the world 

market, but equally important - at least as a motivational factor for the students 

- is the fascination with the exotic culture and the complex and outlandish 

orthography. However, the fascinating orthography is very demanding to learn, 

which is confirmed by the fact that only very few students achieve native-like 

reading skills in Chinese.

In the past few years, considerable research has been done to find out what 

learning strategies and didactic methods lead to better character recognition and 

production (e. g. Jiang 2008, Ke 1998, and Shen 2004). Several studies also 

looked upon how different reading strategies affect comprehension. For example, 

Everson and Ke (1997:12-13) found that "intermediate learners were having 

difficulties isolating meaningful word units in the text", and that "the ability to 

rapidly parse constituent units in authentic Chinese text is no mean feat, and 

appears to be a characteristic of advanced proficiency". Lee (1998:182) reports 

that CFL readers of different levels of efficiency "employed not only the same 

strategies but almost the same number of strategies" and that "a difference lies in 

the fact that the more effective readers had a stronger word recognition base and 

considerably more knowledge of vocabulary and grammar in the Chinese 

language". To date, however, no studies have touched upon how didactic 

methods employed in class can affect the students’ reading strategies. For this 

reason, this study investigates what reading strategies CFL students at different 

levels and from different educational settings employ, and how teaching 

methods affect the application of these strategies.

1. Methods for data collection

In order to answer these questions I have obtained data from three different 

sources:
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1. Recordings of think-aloud interviews performed by 22 CFL students at all 

levels from the University of Copenhagen and evening classes at 

Studieskolen ,1

2. Interviews with CFL teachers from the above institutions, and

3. Observations of classroom activities.

The data were collected in April and May 2007.

The informants participating in this study were divided into five groups 

according to their proficiency level. These groups were formed on the basis of 

my impression of the students’ reading abilities, vocabulary size, and grammati­

cal knowledge as observed during classroom activities, as well as on information 

provided by their teacher. As the reading strategies applied by students can be 

expected to vary according to text difficulty, the students at each proficiency 

level were given different texts. In this way all the students could be expected to 

find the reading task challenging but not impossible to complete. As Lee (1998) 

discovered that the genre of the text does not have any influence on the 

application of reading strategies, this aspect has not been taken into account in 

the selection of texts for the reading task. The chosen texts are included in 

appendix A.

In order not to reveal the identity of the students and teachers, the names of 

the participants have been replaced here with mnemonic codes that show their 

proficiency level and affiliation. For the students, the first two capitalized letters 

represent their proficiency level, for example LB for Low Beginner. The letters 

in low cases stand for the educational institution, while the numbers at the end 

of the code are added to distinguish participants from one another. In this study 

equal numbers of males and females participated. However, for reasons of 

simplicity, I have chosen to refer to all teachers as "she" and all students as "he" 

throughout this study.

For the think-aloud interview each student was asked to read a text in 

Chinese, while they verbalized all thoughts that came to their mind while 

performing the task. To avoid providing any clues as to how the task should be 

performed, or what information the researcher would like to hear, no examples 

of how to perform a think-aloud interview were provided. Some students asked 

whether they were supposed to read the text aloud or translate it. They were told 

that they were not required to do so, but they were welcome to do it if they 

found it helpful. A few students would initially forget to verbalize their thoughts 

when they paused at difficult parts of the text, in which case they were prompted 

with questions like "What are you thinking about?" or "Is there a problem?"

Immediately after completing the reading task the students were instructed to 

give a summary in Danish of everything they could remember of the text. They

1 Studieskolen is a language school which offers courses in a number of foreign languages 

from beginners' to advanced level. The courses are taught on a weekly basis, usually in the 

afternoon or evening, and may be attended for a moderate fee by anyone who is interested.
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had not been informed about the recall task before reading the text, as it was 

assumed that this might affect the way they read. Most researchers request that 

the students perform a written recall. In this study, however, the students were 

asked to perform it orally. The decision was based on the assumption that the 

informal nature of speaking would be less likely to make the students feel 

uncomfortable in a test situation. The students would thus worry less about what 

the researcher might think of their performance.

After the reading and recall tasks the students were interviewed about their 

motivation for learning Chinese, their main purpose for learning the language, as 

well as their experience with learning the language.

In order to find out what teaching methods are employed in class, I also 

decided to interview the teachers who were currently teaching the students parti­

cipating in this investigation. Four teachers participated, one from the University 

of Copenhagen and three from Studieskolen. Also, classroom activities were 

observed for one teaching session (2-3 lessons) for each group as a supplement 

to the information gathered from the interviews. Table 1.1. includes an overview 

of participants in the study, as well as a short summary of the didactic methods 

employed in class.

Proficiency 

level

Affiliation/ 

Length of study

Students 

(coded)

Didactic methods employed 

in class

Low 

beginners 

(LB)

Studieskolen (s), 

level 4

2 years

LBsl

LBs2

LBs3

Focus on the development of 

reading skills, character recogni­

tion and grammar.

Textbook: Integrated Chinese

Teacher: Tsl

Studieskolen (s), 

level 4 intensive 

1U years

LBs4

LBs5

High 

beginners 

(HB)

Studieskolen (s), 

level 5

2A years

HBsl

HBs2

HBs3

HBs4

Focus on spoken language skills, 

vocabulary and grammar.

Textbook: Integrated Chinese

Teacher: Ts2

Lower 

inter­

mediate 

(LI)

University of 

Copenhagen (u), 

first year

LIul

LIu2

LIu3

Focus on spoken language skills, 

character composition and 

grammar.

Textbook: Kaimen

Teacher: Tu4

Studieskolen (s), 

level 8

4 years

LIs4 Focus on reading skills and trans­

lation. Textbook: nifriF hk

Teacher Ts3

Upper 

inter­

mediate 

(UI)

University of 

Copenhagen (u), 

third year

UIul

UIu2

UIu3

UIu4

Focus on reading skills, translation 

and grammar.

Reading materials: authentic

Chinese texts

Teacher: Tu4
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Table 1.1.: Overview of participants and didactic methods employed in class

Studieskolen (s), 

newspaper reading 

class

10 years

UIs5

UIs6

Focus on reading skills and trans­

lation.

Reading materials: authentic

Chinese newspaper articles

Teacher: Ts3

Advanced

(A)

University of 

Copenhagen (u), 

graduate level 

4-6 years

Aul

Au2

Au3

No classes offered this semester; 

however classes are normally fo­

cused on reading skills and trans­

lation.

Reading materials: authentic 

Chinese texts

Teacher last semester: Tu4

2. Data extraction from the think-aloud protocols

The recordings of the think-aloud protocols were subsequently transcribed, 

which led to the extraction of five different types of strategies. These include:

• Word identification (translation of single words)

• Character analysis (focus on semantic/phonetic components or character 

composition)

• Word analysis (hypothesizing about word meaning on the basis of the 

meaning of single characters included in the word, utilizing knowledge 

about how characters may form words together)

• Translation (functional translation, direct translation, restatement)

• Top-down strategies (using context, reference to other parts of the text, 

using prior knowledge, creating a general view of the content, focus on 

structure of the text, identifying the main idea, summarizing, asking 

oneself questions about the content of the text, evaluative comments, 

making predictions or inferences)

Reading out aloud was also a widely used strategy during the reading task. How­

ever, this strategy was excluded from further analysis because most students vir­

tually read the whole text out aloud, which did not reveal any significant diffe­

rences between their proficiency levels. Other strategies have also been exclu­

ded from further analysis, either because they were used very infrequently (e. g. 

taking notes, marking the text) or because after an initial analysis they did not 

seem to contribute with any remarkable findings to this investigation (e. g. focus 

on sentence structure, skipping, metacognitive strategies). Data concerning the 

numbers of occurrences of the five selected strategies for each participating 

student are provided in appendix B.
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3. Data extraction from the recall protocols

In many studies using think-aloud methodology, the students’ text comprehen­

sion is measured by counting how many text units or idea units they are able to 

recall after completing the task. The problem with this type of assessment is that 

understanding a certain amount of text or idea units does not necessarily mean 

that the student has understood the general topic of the text. Reading is not just a 

matter of recognizing and identifying random idea units, but also understanding 

how these are connected. Therefore, I found it necessary to devise a different 

approach to assessing text comprehension. My method regards the students’ 

ability to identify the main idea of the text as the basic criterion for assigning the 

first point, while subsequent points are assigned for being able to identify 

secondary topics and other important details. The scale adopted for assessing the 

recall protocols, as well as the points gained by each student, is presented below:

0 point: The student has not identified the main topic (even though he 

might have understood some less important details).

1 point: The student has identified the main topic.

2 points: The student has identified the main topic and some of the

secondary topics.

3 points: The student has identified the main topic and most of the seconda­

ry topics. Yet he still has many comprehension problems and can­

not create a complete overview of the text.

4 points: The student has identified the main topic and most of the seconda­

ry topics. Only a few important details have escaped comprehen­

sion.

5 points: The student has identified the main topic and all the secondary

topics. A few unimportant details may have escaped comprehen­

sion.

Table 3.1.: Points assigned for students’ recall of the text. In the abbreviations for the 

individual students, "s" stands for "Studieskolen" and "u" for "university".

Low 

beginners

High 

beginners

Lower 

intermediate

Upper 

intermediate Advanced

LBsl 3 HBsl 0 LIul 1 UIul 3 Aul 3

LBs2 3 HBs2 0 LIu2 1 UIu2 0 Au2 4

LBs3 3 HBs3 1 LIu3 2 UIu3 2 Au3 2

LBs4 4 HBs4 0 LIu4 0 UIu4 0

LBs5 1 UIs5 1

UIs6 0
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4. Data analysis

This section offers an analysis of the strategies extracted from the students’ 

think-aloud protocols at each proficiency level. The analysis includes an 

examination of similarities and differences between students at each level and an 

explanation of how didactic methods employed in class may have affected the 

students’ strategy choice. Then the students’ performance in the recall task is 

analysed with a view to finding out what factors may have led to good or poor 

text comprehension.

4.1. Data analysis for the low beginners’ group

In the low beginners’ group we see a lot of word identification and translation. 

Here it is worth noticing that LBsl has more occurrences of top-down strategies 

and word analysis than the other students, and that TBs4 scores low on all 

strategy types.

For all students at this level the main focus of the instruction is on the 

development of reading skills and character recognition. Therefore, most of the 

students do not have a strong command of spoken Chinese, although they have 

fairly good character recognition skills. The only exception is LBs4, who 

devotes most of his attention to practicing speaking skills and frequently 

practices with native Chinese friends. As figure 4.1. below clearly shows, all 

students except LBs4 frequently use the strategies of word identification and 

translation. This may be due to the fact that having poor spoken language skills 

in Chinese to draw upon while processing the text, the students need to resort to 

translation.

Strategy type

Figure 4.1.: Reading strategies found in the low beginners’ group
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A closer look at the word identification strategy reveals that LBsl and LBs5 use 

this strategy more frequently than other students. This may be because they have 

difficulties identifying vocabulary items they have learnt earlier and therefore 

often proceed in a word by word manner.

An examination of the students’ text comprehension shows that LBs4 scored 

4 points, i. e. more than any other student in the group. This may seem surpri­

sing, as one would expect the opposite result from a student who focuses prima­

rily on the development of spoken language skills. This indicates that one should 

not underestimate the value of good spoken language skills for successful text 

comprehension. Next, there are LBs2 and LBs3 with 3 points each. Both seem to 

have profited from their good word recognition skills, which allowed them to 

focus their mental resources on other tasks than word level processing. The lack 

of such skills had its effect on the text comprehension by LBsl and LBs5. LBs5 

lost track of general topic of the text and only gained 1 point in the recall task. 

LBsl managed to compensate for his poor word recognition skills by using top- 

down strategies to keep track of the text content while he was trying to solve 

word level problems. This earned him 3 points.

4.2. Data analysis for the high beginners’ group

There is a remarkably different distribution of strategies in the high beginners’ 

group. No students use translation and they make little use of word analysis, 

word identification and top-down strategies. Contrary to what was observed in 

the low beginners’ group, there are numerous occurrences of character analysis, 

HBs4 and HBsl being responsible of most of them.

Strategy type

Figure 4.2.: Reading strategies found in the high beginners’ group
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For all students at this level instruction is focused on spoken language skills, 

with much attention being devoted to vocabulary building and grammatical 

skills. It would thus be tempting to conclude that by virtue of their good spoken 

language skills, the students do not need to draw on translation to process the 

text effectively. This explanation, however, would only be valid if the students 

had no significant difficulties in reading the text. A closer look at the students’ 

comprehension scores reveals that none of them were able to make much of the 

text, as HBsl, HBs2 and HBs4 all achieved 0 point, while HBs3 scored only 1 

point.

The question that naturally arises here is why these students did so poorly on 

the reading task. An obvious answer would be that the text was simply too 

difficult. However, the teacher of the group was consulted when the reading text 

was selected, and she confirmed that it would be suitable for the students’ level. 

She might have overestimated their reading abilities, but it is not likely that her 

judgement was so erroneous. A closer examination of how the students went 

about reading the text reveals that all except HBs3 had problems identifying the 

most important word in the text, namely yvangba What is really striking 

is that none of the students made any special effort to identify the meaning of 

this word; instead they treated it in the same manner as any other unknown word. 

This is quite unusual, since all the students admitted in the interview after the 

task that they knew this word was the key to understanding what the whole text 

was about. It thus seems that this group of students follows an approach where 

they regard reading as naming. In other words, the main task in reading for them 

is to identify words by their pronunciation. They forget to interrupt the reading 

process from time to time to check their comprehension, as is confirmed by the 

low occurrence of top-down strategy use. Why these students follow this 

"reading-is-naming" approach remains unanswered. The high amount of 

character analysis applied by HBsl and HBs4 fit well into this interpretation, as 

they mostly use it in order to be able to name a character. Unlike the other two 

students at this level, who focus mostly on reading when preparing at home, 

they focus primarily on practicing their spoken language skills. It thus seems 

that the two students with good spoken language skills feel a greater urge to 

"tag" unknown vocabulary items with a qualified pronunciation guess.

4.3. Data analysis for the lower intermediate group

This group consists of three students from the university and one from 

Studieskolen. As for their reading strategies, Figure 4.3. reveals a considerable 

use of character analysis, word analysis, word identification and top-down 

strategies, while the use of translation is comparatively low. There are, however, 

significant individual variations in the distribution of strategy use among these 

four students.
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Strategy type

Figure 4.3.: Reading strategies found in the lower intermediate group

The instruction of the first year students from the university is focused on 

building strong spoken language competences and providing students with a 

solid knowledge of character composition. This is reflected in the fact that two 

of the students, LIu2 and LIu3, use little or no translation and a moderate 

amount of word identification, as they are able to draw directly on their spoken 

language resources when processing the text. The frequent use of character 

analysis by these two students would in this case seem to be inspired by the 

teaching of character composition in class. However, it was observed in 4.2 with 

regard to the high beginners’ group that even though the students did not receive 

instruction in character composition, some of them would still use character 

analysis while reading. Teaching character composition thus does not seem to 

affect the frequency of application of this strategy. On the other hand, an 

examination of how this strategy is applied reveals that LIu2 and LIu3, who 

have received instruction in character composition, apply it correctly, while 

HBsl and HBs4, who have not received such instruction, frequently apply it 

incorrectly. In other words, instruction in character composition does have a 

bearing on the successful application of this strategy.

LIul stands out from his peers, as he uses more translation and word 

identification and less character analysis. This may be due to the fact that he 

focuses a lot on reading at home. Moreover, since his command of spoken 

Chinese does not match his reading skills, he may need to resort to translation in 

order to process the text. As it was observed in 4.1 with regard to the low 

beginners’ level, a high frequency of word identification may be linked to poor 

word recognition skills. This, however, does not seem to be the case with LIul;



98 Signe Overgaard Ptaszynski

he employs this strategy more consciously, using it mostly with regard to 

important words in the text. It thus seems to be part of a strategy of identifying 

the most important information for text understanding.

During class time the first year university students are occasionally asked to 

read texts they have never read before. When reading without the aid of a 

dictionary or glossary, they are forced to resort to other strategies to solve 

comprehension problems. This may be the explanation for the relatively high 

use of top-down strategies to check for coherence in their text perception by 

LIu2 and LIu3, and the use of word identification by LIul to keep important 

information in mind.

If we turn to the student from Studieskolen we see that LIs4 mostly uses 

translation and word identification. Since classroom activities at this level at 

Studieskolen are mostly devoted to reading and translation, this student probably 

needs to draw on translation in order to process the text.

Finally, an examination of the students’ reading comprehension reveals that 

LIu3 did best, scoring 2 points. This is due to his good word recognition skills 

and an effective combination of reading strategies, as he consistently uses top- 

down strategies to check his comprehension, at the same time making good and 

accurate use of character and word analysis. LIul and LIu2 scored 1 point each. 

Although they found the text difficult, both of them managed to maintain a good 

overview of the text by using top-down strategies and focusing on important 

words. LIs4 gained 0 points because of poor strategy use and problems with 

understanding the sentence structure.

4.4. Data analysis for the upper intermediate group

In the upper intermediate group there are four students from the university and 

two from Studieskolen. The generalisation extracted from Figure 4.4. below 

with regard to all six students is that there are many occurrences of word 

identification and translation, few occurrences of character analysis and word 

analysis, and very few occurrences of top-down strategy use. Here UIs5 differs 

remarkably from the other students, as he uses more character analysis. 

Compared to his peers, UIs6 often resorts to translation, while UIu2 does not 

make much use of it.
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Strategy type

Figure 4.4.: Reading strategies found in the upper intermediate group

At this level the instructional methods at both the university and Studieskolen 

are similar, most of the classroom activities being devoted to translating texts 

from Chinese to Danish. Although the university also offers classes in oral 

communication at this level, the students devote most of their preparation time 

at home to preparing for reading classes.

The focus on reading and translating is reflected in the students’ application 

of reading strategies. Because the students’ spoken language resources do not 

match their reading abilities, they frequently use translation and word 

identification to process what they are reading. The very limited top-down 

strategy use may also be explained by the instructional methods. As the students 

approach all reading in class by reading and translating the text sentence by 

sentence, they also tend to do so when reading for themselves. Such an approach 

may be described as regarding understanding as translating.

Two of the students, UIu3 and UIs5, draw on the strategy of character 

analysis more frequently than their peers. However, UIs5 is more successful in 

his application of this strategy, as he invariably uses it correctly, thanks to a 

solid knowledge of character composition gained from previous instruction. 

UIu3 on the other hand, frequently applies this strategy incorrectly, but avoids 

misunderstandings by occasionally testing his comprehension by means of top- 

down strategies.

UIu2 uses less translation than his peers. At the same time he hardly ever 

resorts to character analysis while reading. Although he does sometimes use 

word analysis to guess the meaning of a word, he rejects most of the hypotheses 

generated by using this strategy. An explanation for this approach to strategy use
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may be found in the background interview, where the student states that while 

reading the text, he could have attempted at guessing some of the words using 

character or word analysis, but decided not to do so, because he was afraid of 

making a wrong guess, which in turn would have affected text comprehension. 

This left him with a lot of comprehension gaps he could not fill; he was only 

able to apply translation to the short fragmented passages he was sure he could 

understand. As can be seen in the case of HBsl and HBs4, using character 

analysis without sufficient knowledge of character composition may lead to 

misunderstandings. UIu3, however, showed that this danger could be eliminated 

by using top-down strategies, an approach UIu2 however had not taken into 

consideration.

Looking at the students’ text comprehension, we observe that UIul scored 

best in the group, gaining 3 points. This score can be explained by the student’s 

remarkable vocabulary and a good understanding of sentence structure, 

combined with appropriate use of word analysis. UIu3 avoided comprehension 

problems caused by inaccurate use of character analysis by using top-down 

strategies, and thus gained 2 points. UIs5 scored 1 point, solving his vocabulary 

problems by applying character analysis correctly to unknown words. UIu4 and 

UIs6 gained 0 point; both had problems with word recognition and 

understanding sentence structure, and they were not capable of applying 

strategies that might alleviate these problems. UIu2 also gained 0 point; this 

however was not due to problems with word recognition or sentence structure, 

but to insufficient strategy use.

4.5. Data analysis for the advanced group

As Figure 4.5. below clearly shows, in the advanced group we can observe 

numerous occurrences of word identification, Au3 being responsible for more 

than half of them. The students also seem to employ quite a lot of translation, 

some word analysis and top-down strategies, and, to a much lesser extent, 

character analysis.
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Strategy type

Figure 4.5.: Reading strategies found in the advanced group

Although Aul and Au2 seem to use translation equally frequently, the numbers 

in Figure 4.5. present a misleading picture of how this strategy is applied. An 

explanation of the problem is to be found in the method of data collection. The 

strategy of translation, like all the other strategies, was registered for one 

occurrence for each time it was applied in the protocols. This method works fine 

as long as all students use these strategies in a similar manner. Aul, much like 

all the other students in the group, applied translation to parts of sentences. Au2, 

however, often translated entire sentences at a time. The amount of occurrences 

of this strategy is thus rather low for Au2, even though he virtually translated the 

entire text.

Although the students at this level were not offered any instruction in the 

spring term, i. e. when these data were gathered, their reading strategies are to 

some extent affected by the way they had been taught previously. Their copious 

use of translation and word identification is coherent with focus on reading and 

translation in the classroom. Especially Au2 exhibits much the same types of 

strategy use as the upper intermediate. This is not a coincidence, since the 

instruction the students at this level have received is very similar, except for the 

difficulty level of the texts read in class.

What makes Aul and Au3 different from Au2 is their extensive experience 

with reading texts in Chinese on their own as part of their thesis research, which 

has allowed them to develop effective top-down strategy use. To save time 

while looking for relevant texts, Aul has deliberately developed a very top­

down-oriented approach to reading. As can be seen in Figure 4.5., he focuses 

very little on word and character level analysis. Translation is mostly used on 

difficult parts that to him seem important to understanding the text, while top-
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down strategies are used for problem solving and creating a general overview. 

Aul states in the background interview that he taught himself to focus on the 

main idea of the text and disregard unimportant details in order to be able to 

quickly understand the general meaning of the text.

Au3 does not use top-down strategies quite as extensively as Aul; 

nevertheless these do turn out to be very helpful to him in keeping track of what 

he has learned from the text while struggling with word level problems. What is 

remarkable about Au3 is that he has rather slow word recognition and spends a 

considerable amount of energy trying to identify word boundaries, which one 

would not expect from an advanced student. Two factors may account for this: 

First, Au3 took a five year long break after his BA-studies before continuing to 

study for an MA degree. This has presumably affected his word recognition 

skills. Second, he devoted much of his BA studies to learning Classical Chinese, 

where the presence of monosyllabic words is much higher than in Modem 

Chinese. At the same time, he lacks strong spoken language abilities to draw 

upon. This makes him spend a lot of energy on the identification of word 

boundaries, thus reducing the speed of text reception.

Considering the three students’ comprehension, we observe that Au2 did best, 

scoring 4 points. This high score is due to a remarkably good vocabulary and 

understanding of sentence structure, which allowed the student to proceed easily 

through long stretches of the text at a time. Aul scored 3 points, good top-down 

strategy use having enabled him to quickly get the gist of the text without having 

to focus excessively on the details, and then turn his attention to parts of the text 

he considered important. Au3 gained 2 points. By using top-down strategies he 

kept a good overview of the text, which prevented him from losing track of the 

text content while struggling with word recognition problems.

5. Conclusions

As can be seen from the analysis above, focus on reading in class is conducive 

to a frequent use of translation during reading. The reason for this may be that 

due to insufficient spoken language skills in the target language, students need 

to process the text via their native language. This, in turn, slows down the 

reading process. Kern (1994) observes that the use of translation during reading 

allows the student to generate and preserve meaning by allowing the reader to 

represent portions of L2 text that exceed their cognitive limits in a familiar, 

memory efficient form.

Students with good spoken language skills, on the other hand, use translation 

less frequently while reading. They probably draw directly on their spoken 

language skills in Chinese while processing the text, and thus do not need to re­

sort to translation quite as often. Focus on spoken language skills in class would 

thus help students develop better speaking skills they can draw on while reading.
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It would also make them avoid having to go through the time-consuming 

translation.

It turns out that students who use little translation while reading tend to make 

a more frequent use of character analysis. It seems they feel a need to "tag" 

unknown words with a qualified pronunciation guess, presumably because this 

allows them to continue processing the text via their spoken language resources. 

Instruction in character composition in class, however, was not found to affect 

the frequency of application of character analysis by students. However, it was 

found to affect the students’ ability to apply this strategy correctly and also had 

an impact on their benefit of using it. Teaching character composition beyond 

the very basic character learning thus appears to be beneficial, as it allows 

students to use character analysis effectively to guess at unknown vocabulary.

Top-down strategies seem to be helpful to students in several ways. When 

used extensively, they allow the student to first get the gist of the text content, 

and then focus on parts that they find important, an approach that is especially 

useful for students who are doing independent research. Top-down strategies 

may also be useful as a means of checking for coherence in text comprehension 

and solving specific comprehension problems. For less proficient students they 

may even help the student avoiding comprehension breakdown; by using top- 

down strategies to keep in mind what they have made of the text, the student 

will not lose sight of the general idea of the text when focusing most of their 

energy on word or sentence level problems. As reading previously unread texts 

without the aid of a dictionary in class turned out to lead to increased top-down 

strategy use, activities of this sort would be beneficial for the students. Other 

activities that encourage top-down strategy use, such as training students to use 

specific reading strategies, as seen e. g. in Salataci and Akyel (2002) may also 

be worth consideration.

6. Future research

As this study is based on only a small number of informants at each level, 

further research is needed to confirm the results presented here. Future research 

should focus especially on two aspects: how spoken language competences 

influence the application of reading strategies and what didactic methods can be 

employed to enhance the students’ top-down strategy use during reading.
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Appendix A

Text for the low beginners’ level

zlO'J,

SAMJK>^A, JWWO^o WW-MHAtA wow

143 characters. From: Bech/Nielsen (2006:162).

Text for the high beginners’ level

IW

jt^/LA^WEn A+Aft, Ai±AA>B A>2002W 

JETAAAA, IBMW7. m, 

£MA&Wo AAAA, 

l^nESAAA^O^, A^tiiWAA^A®#, 

WWA^tlWA.

Mg'K, BWOi»EA;L

155 characters. From: Kobenhavns Universitet (2006:21).

Text for the lower intermediate level

H—AA{EAnl:A<#A?

iO 1990 A 7 i S#A, ^B^An>

n.6fco AnAWmi

T-WWo

WAaTo AfflA^AATM^^A,

11.6 {EAn, #.a<W^Wn 1500

Ai^A^MfitAn ! Si^0|ABAni6]^iA>A'^AM; AB«^ 

A14AJAW A A o

182 characters. From: Liu/Li (1998:18).
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Text for the upper intermediate level

AOMttl

fM'IOTM &IO£OTOfiM

Mb—CTg.
M±OH> WE?

#X^zK? WWlft, MOtWO ift,

3#o to$.
njH, Wzk^^nfi, X^Wo

297 characters. From: Ying (1999).

Text for the advanced level

waj* &feo a a aaoi ww^

07 MMOOIO

a. ®ma>9±, ^ae^w^iimw^o ^a, gtii^aa^m 

ma^w±M»^±

271 characters. From: Deutsche Welle (2007).
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Appendix B

Character 

analysis

Word 

analysis

Word 

identification Translation

Top-down 

strategies

LBsl 5 8 31 14 13

LBs2 4 2 11 17 3

LBs3 3 1 15 14 4

LBs4 2 4 3 3

LBs5 1 24 13 1

HBsl 21 4

HBs2 1 1 2 2

HBs3 4 1 1

HBs4 41 6

LIul 3 5 21 8 2

LIu2 12 1 8 2 6

LIu3 19 15 9 10

LIs4 8 6 3

UIul 9 24 30 4

UIu2 1 9 21 7 2

UIu3 12 11 17 25 8

UIu4 3 21 24 1

UIs5 27 11 25 17 1

UIs6 3 37 47

Aul 3 13 17 11

Au2 7 6 19 16 4

Au3 12 47 10 7

iowhowWo

»IMOMilg±®T®tWWOS?0 TOOM {£

XiXWTlMJiO^WaX^^^X^I^^lW^Xo a^X®?tH±^X




