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Chinese language teaching has been widely spread in the United
States only about thirty years. We began later than universities
in the United Kingdom. Before World War II, a few American
universities started Chinese language courses, but the enrollment
was low. Now many American universities offer Chinese courses.

When universities began introducing Chinese language courses
thirty-some years ago, teachers had little experience with
effective methods., They had to study and do their own research.
Other foreign languages, such as German, French and Spanish, had
a long history in the university curriculum. Professors teaching
those languages had many years of experience and research to draw
on. Their teaching methods and materials were changing, but they
already had a strong base. Also, teaching English as a foreign
language was developing very quickly at that time, Those
professors also had solid experience and proven methods,
Naturally the Chinese language teachers studied the methods being
used by other language teachers to develop their own methods.
Therefore, before I discuss beginning Chinese language teaching
methods, I would like to analyze briefly the methods used in
teaching European languages as foreign languages.

I. Commonly used European language teaching methods
A. The Grammar-Translation Method

This methodology was developed originally to teach Latin ang
Greek, but it was applied to the teaching of moderrn languages in
the late 19th and early 20th centuries.

Its chief characteristics were these. Students first
learned the rules of grammar and bilingual lists of vocabulary.
Translation exercises followed. Then a test was given, fThe
native and target languages were compared constantly, and the
students had few opportunities to listen to or speak the language
they were studying.

The method suffered from a lack of orientation, and many
students found it strenuous and boring.

B. The Direct Method
Developed in the 19th century and advocated by Berlitz and

Jospersen, this methodology was based on the way children learn
their native language.
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This method holds that language should start with the "here
and now,"” simple objects and actions from everyday life.
Teachers use pictures to aveid translatien. Students hear
complete sentences from the beginning. Correct pronunciation is
emphasized, and grammar is taught through practice. Students
reach reading goals with the use of dictionaries.

The chief potential drawback to this methed is that the
unstructured situation without corrections can result in the
students speaking fluently but not correctly. Most university
students are adults, so learning as children do doesn't always
work.

C. Audiclingual Method

Rocted in behavicrist psychology and structural linguistics,
this method was developed in the 1940s and adopted by the Defense
Language Institute. In the 19508 and 1960s, it was very popular.

Under this method the native language is banned from the
classroom. Students learn through "stimulus-response"
techniques. Teachers use pattern drills extensively and keep
grammar to a minimum. Textbooks have three bagic parts: the
dialogue, pattern drills and application activities.

The potential drawbacks here are that many students become

frustrated by the lack of grammar discussion, and the monotonous
repetiticon of drills doesn't always yield bilingual speakers. In
the last two decades, this method has had great influence on
teaching Chinese. The result has been satisfactory. If we can
improve certain features of this method, it will serve us even
better.

D. Cognitive Approaches

Developed by Noam Chomsky, this methodology derives from
cognitive approachs in psychology and the belief that the mind is
actively acquiring new knowledge.

The goal is to develop in students the same types of
abilities that native speakers have. The instructor must move
from the known to the unknown. The teachers and textbooks must
be able to bring the students to situations that will promote the
creative use of the language. Students learn to understand the
rules rather than memorize, which means grammar must be explained
in detail. 1In this method, language is always to be meaningful.

A possible problem with this method is that the teacher may
spend too much time explaining grammar.
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E. The Multiple Approach

Also known as the Cleveland Plan, this method was introduced
by de Sauze in the 1920s.

The Multiple Approach encourages spontanecus reponses and
avoids pattern drills. Cultural knowledge is emphasized in the
teaching of the language, and the target language is the medium
of instruction. Each lesscon has a single emphasis, but
listening, speaking, reading and writing are all taught at the
same time., Grammar begins with explanations and moves to
examples, and it doesn't dominate the class, The target language
is introduced either through long dialegs with guestion-answer
exchanges or through guestion-answer sentence exchanges.

The possible drawback here is that the strong emphasis on
teacher-centered questions may put students on the defense, It
also may prevent them from developing fluency, flexibility and
creative skills.

F. Total Physical Response

James J. Asher developed this methed in the belief that
listening comprehension should be develeoped fully before any coral
participation is expected.

He contends that understanding of the spoken langauges is
best achieved through movements students make in response to
commands. Students aren't forced to speak before they are ready.

Some adults feel uncomfortable or embarrassed when this
method is used.

G. The Natural Approach
Tracy Terrell developed this methodology.

Here all classroom activities are devoted to communication.
Explanations and practice are done outside the classroom.
Students are not corrected because that may be negative. They
are given the opportunity to acquire language rather than being
forced to learn it. Learning vocabulary is seen as the key to
speaking.

The most obvious drawback of this method seems to be the
lack of concentration on building toward accuracy. Another
problem is that students may not be motivated to speak the target
language if they are not required to do so.
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H. The Silent Way

Intrecduced by Caleb Gattegno, this approach is based on the
philosophy expressed by three key words: independence, autonomy
and responsibility, The method assumes students work with their
own inner rescurces and nothing else. The teacher guides
students in the process.

In this method, teaching is subordinated to learning, which
is not primarily through imitation or drill. The teacher remains
silent, and material is never memorized by rote., The teacher and
students use only the target language.

The drawback here is that learners don't work with
authentic, culturally based materials, and they have few
opportunities to hear native speakers.

1. Communicative Approach

Also called communicative competence, this approach has been
familiar to teachers since the 1970s.

The goal is to learn a language for social communication, to
use the language correctly and fluently. It advocates teaching a
combination of listening, speaking, reading and writing and
encourages students to communicate in the language from the
beginning. The students rather than the teacher take the central
position in the learning and teaching process. This method has
many worthwhile technigques that teachers would do well to adopt.

The problem with this method is that the teacher must be
skilled in leading the students when they have no or very little
knowledge of the language. The necessary teaching materials,
which have to be coordinated with situations, are lacking, so the
teacher must design the materials and the presentation. Some of
the currently used textbcoks have units that teachers can draw
on, but none gives substantial material. '

Il. Commonly used beginning Chinese teaching methods

Now I would like to discuss commonly used beginning Chinese
language teaching methods developed in the United States in the
last forty years or sc. Among the pioneers were Professor Y. R.
Chao, who invented a new spelling system and did important
research on Chinese grammar and teaching methods, and Professor
F. G. Li, a highly respected scheolar at Washington State
University.
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A. The Yale Method

The Yale Method, alsoc knownh as the Yale System, was created
by professcors at Yale University during World War II. They
created not only a spelling system but also teaching methods ang
materials. Yale advocated oral learning first; reading and
writing come a little later. Each lesson may be divided into the

following steps.

l. Grammar explanaticn is given in English to a large
group of students.

2. Groups of eight or nine students de drills, with each
lesson divided among pattern drills, question-and-answer drills,
number drills, sentence-making practice, memorization and
conversation.

3. A large group practices translation and has the
opportunity to question the teacher.

4. Students work in the language lab three or four hours
for each lesson. They listen to tapes {some at normal speed and
some at faster than normal speed) and answer comprehension
guestions.

Yale prepared its own series of textbooks--Speak Chinese,
Chinese Dialogs, Read Chinese (I, II, III)-~to use with this
method. 1 participated in the preparation of some of those texts
and in the development of the program. Many universities adopted
the books and method. When the books became outdated, other
texts--the Spoken Standard Chinese series and the Written
Standard Chinese series--were written and the method was revised.
These are still up to date and provide very good materials.

B. The Rassias Method

Professor John Rassias' method grew from his experience in
teaching French at Bridgepert University. 1In 1965 he started to
teach French at Dartmouth and further developed his method.
Other teachers, including Chinese language teachers, adopted it.
His method is similar to the Yale Method. He advocated
explaining grammar in large groups and then breaking inte small
groups to drill., He used trained advanced language students
rather than professionals to conduct the drills. For European
languages, it may be relatively easy to find well-trained
advanced students, but this isn't trué for Chinese, In a fifty-
minute session, each of the eight or nine students has about
fifty chances to speak. He alsc uses the language lab.
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From June to August 1989 Professor Rassias will be leading a
collaborative program to improve instruction in language and
culture courses. This is the third such session, but this will
be the first to include Chinese with European languages.

C. The National Defense Institute

Because the program is quite large, the Institute has
prepared its own teaching materials. The method is very similar
to the Yale Method. Because the Institute serves the military
and many of the students are not college students, I won't
discuss this further.

D. ©Other Methods

Many other universities have developed methods different
from those mentioned above, but the Programs are small and the
ievelopers have not published textbooks, so these are not well

nown,

I111. Innovative teaching methods for beginning English-speaking
Chinese language students

When I say beginning Chinese, I mean the first twelve
credits. That would be best taught in two semesters.

A. Elements to consider in choosing teaching methods

} No matter what we are doing, the method is important. This
is true in teaching Chinese also. Scme teachers are teaching
very successfully, but some are not. There are many reasons for
thelr.success or failure, but the most important factor is the
teaching method. Therefore, we Chinese language teachers must
develop an efficient method that everyone can refer to.

Language is an ocean. You cannot see the boundaries. So
where do we start? In Chinese, we say RS CEY
“No matter what you do the beginning is the most Aifficult part."
Western people say, "A good beginning is half of success.” 5o we
can see that all cultures agree that the beginning is important,
If we have a good start, students move through the door into the
mansion of the language. Once they are through that door, we can
teach smoothly and they can learn easily. Beginning Chinese is
thls.process of entering the door. They are not yet in the
mansion. Teaching beginning Chinese is the most important part
of any stage of teaching Chinese. If beginning Chinese students
do not do well, they will not do well ip intermediate or advanced
Chinese. In fact, they may be unable to take intermediate
Chlnese: Therefore, beginning Chinese is extremely important to
the entire program. That's why I am discussing only beginning
Chinese in thisg paper.



Beginning Chinese is a course., It is formal teaching. Wwhen
we discuss methods, therefore, we must discuss principles of
education, of psychology, of linguistics. We must know how
students think and feel,

In an English-speaking area, Chinese is a foreign langquage.
We must pay special attenticn to the principles and practices of
teaching a foreign language.

In an English-speaking area, the environment is not a
Chinese environment. We must consider how to teach Chinese
efficiently within a non-Chinese environment.

The Chinese language is not like other languages. When we
teach Chinese as a second or foreign language, we have to
consider the special characteristics of Chinese.

We teach Chinese in colleges and universities, and we must
recognize that our students have a sound educational background.
They can understand many things. They have a special purpose in
studying the language. Whatever method we use, we must approach
our students on the college level, not as youngsters or tourists,
to meet their needs.

Earlier I described several methods used in teaching
European languages. Each one has some good points, but not one
is completely suitable for teaching Chinese. Therefore we must
develop our own methods, ané in dcing so we must consider the
elements 1 have just mentiocned: education, psychology,
linguistics, the environment, intellectual ability and purpose.

B. The goal of teaching

Our geals in teaching must be related to the students’ goals
in learning. The teacher's goal is to help students reach their
goals. If the teaching method is good, it will assure that the
teacher and students reach their gecals. Students' goals vary,
but in general most students want to be able to listen to, speak,
read and write Chinese. That means that our teaching goals must
be to teach students to use Chinese to communicate, to discuss,
to negotiate, to express their own thoughts and emotions to
Chinese people. We have to prepare cir students to do this
fluently.

C. The basic teaching principles

Teaching should begin with watching and listening. 'Then
speaking, reading and writing should be added.
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1. watch

. Speaking—. Reading-s Writi
Listen 9 ng

Each is of equal importance,

2. From the beginning, it is better to teach the spoken
language and the characters at the same time,

3. Use teaching aids.

4. Pay attention to the results.

IV. How to carry out the basic teaching procedure
A. Watch and listen to films and videotapes

These let the students watch and listen at the same time. We
can make situational videotapes based on each lesson's contents,
Videotapes with dialeg written in Chinese characters: are
particularly useful. Each lesson's videotapes can be
approximately twe or three minutes long, at least early in the
course. As students progress, the videotape lessons may be
longer. Before going to class, students should watch videotapes
a few times by themselves, probably in a language lab., While
they are watching, they are alsc listenina, of course. After
watching and listening a few times, most students will understand
the major part of the veocabulary and structure. During the class
time, the teacher will not have to spend a lot of time on
explanations.

Why do I advocate watching the tapes before going to class?
Because I think watching can help listening. Listening may help
students understand what they see. Watching and listening to the
situational videotapes supplies the language environment.
Watching and listening provide a foundation for speaking. They
lead the students toward speaking. Watching and listening can
raise the students' ability for speaking. Speaking and writing
are results of listening and watching. The purpose of the
watching and listening is to become able to speak and write.
Watching, listening and speaking help each other. If a student
can watch situational videotapes before going to class, it may
increase, deepen and strengthen the student's impression. This
will help students learn the Chinese language., Of course during
and after the class students may watch the video again,

What we see through the light is transmitted through our
eyes to the brain. What we hear through the disruption of air is
transmitted through our ears to the brain., If students only
listen to what the teacher gays, the message is transmitted to



the brain through only one channel. If students watch situ-
aticnal videotapes while listening, the message is transmitted to
the brain through two channels. It is twice as effective,

B. The introduction of grammar

l. If students watch the videotape before going to class,
they may already understand the lesson's vocabulary,
pronunciation and patterns or sentence structure. Even if they
understand just part, it saves precious classroom time. Teachers
may use two ways to teach patterns. First, the teacher may use
discussion, asking the students to explain what they understandg
and then adding what the students missed. Second, the teacher
explains the patterns.

2. Because the students’ vocabulary is limited in
beginning Chinese, the teacher may use English, but the less the
better.

3. After a pattern is introduced, the teacher must use
good exercises and examples to support the learning. If the
teacher only explains without giving practice or doesn't offer
enough practice, students cannot remember a pattern, They will
not be able to use the language. Practice is the best method for
students to consolidate what they have learned.

4. The order in which the teacher introduces patterns is
important. Those patterns we use in our daily life should be
introduced first because students will find opportunities to
practice these patterns. The same is true of vocabulary. Words
we use in daily life should be introduced first, This makes the
training practical, and valuable,

5. Comparing Chinese and English is helpful to the
students. Let them know what the differences are. They must
understand that speaking Chinese doesn't mean simply putting its
vocabulary into the structure of their native language.

C. Pronunciation Practice

Pronunciation doesn't require much explanation, but it dces
require a great deal of practice.

Monosyllabic and polysyllabic words, the different tones and
the combination of tones must be mastered. We must pay special
attention to practice of tones.

We must help each student practice each intonation and then
each intonation within a natural conversation.

We must make the students able to distinguish tones angd
similar sounds,
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If some students have special difficulties with certain
words, we have to focus on individual practice.

D. Speaking

To learn a foreign language, you must practice, especially
speaking. Some students don't practice diligently, and some
don't seem to practice at all. We must motivate them to practice
diligently. We must get them over their reluctance to open their
mouths, to risk making mistakes. We have tc make every effort to
get them to speak and to speak well., Pronunciation and
intonation must be accurate. Some students who can read cannot
speak. This is because they need repeated oral practice. We
must push them to practice speaking again and again.

Speaking practice should be diversified. For instance, the
teacher may use imitation, sentence making, guestion and answer,
dialogs, short speeches and oral translations. Teachers should
strive to help students speak Chinese naturally and break away
from their own language.

Practicing speaking is the most important part of Chinese
language teaching because its purpoge is to consolidate what
students learn. Only when students practice repeatedly can they
put to use what they've learned. We should pay special attention
to the following things.

1. Cut down on mechanical drills., Increase drills that
offer an opportunity for creativity. Diversify the drills.
Don't bore the students.

2. Practice in sentences, not just words, using the
normal speaking speed and intonation.

3. If a sentence is long, divide it into logical segments
to practice. When students become familiar with it, put the
whole sentence together in the drill.

4. To give proper practice, the teacher needs to work
with small classes, neo more than twelve students.

5. Practice cld material to reinforce patterns already
learned.

Only through repeated, rapid oral practice can we make
students form the habit of speaking Chinese. Don't forget that
language comes from practice and habit. Learning a language is
just practice and more practice. Cultivate a new language habit.
Compared to practice, other things are secondary.
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E. Reading and writing

If a foreigner wants to understand Chinese culture,
intellectual thought, philosophy, history, development of modern-
politics and economics, knowing how to speak a little Chinese is
not enough. The student needs toc be able to read Chinese.
Therefore, reading is very important, too. I would like to point
out some basic considerations in teaching reading and writing.

1. Introducing Chinese characters in the beginning course

English-speaking students have trouble learning to read
Chinese characters. In Eurcpean languages, usually pecple who
speak the language can read and write it. Chinese is different
because Chinese characters do not represent pronunciation, Many
foreigners use Romanization to help them when studying Chinese.
Many people advocate waiting until students have a strong
foundation in speaking before teaching the reading and writing of
Chinese characters. They feel the characters are too difficult.
Many students who learn the characters late do nct have a good
result. In my opinicn, we should teach characters in the
beginning=--no later than a month after the course begins.
Because characters are difficult, we should start students
learning them as soon as possible. In the beginning course,
grammar is simple and the vocabulary is limited. Students have
time to study the characters. Furthermore, at the beginning
level, students are eager toc learn the new language and take
satisfaction in mastering the puzzle of Chinese characters.
Besides, if you don't introduce characters at the beginning
level, when students begin the second year, they will have twice
as much work to do to learn the characters, It's very hard to
learn the characters for two years in one. Students will find it
too difficult and not very interesting. For these reasons, we
should introduce characters as early as possible.

Writing is a kind of comprehensive exercise. During the
beginning Chinese level, students can practice only colloquial,
not classical, Chinese writing. We can divide the practice into
two steps, depending on the students' ability. The first step is
to practice single characters, Writing practice should start
from streoke order. Teachers should require students to follow
the stroke order strictly. 1If you can have them use Chinese
brush, it's even better. Students consider this very curious and
appealing. When you practice stroke order, you also may
introduce commonly used radicals. You may use dictation to help
students practice. The second step, when the students'
vocabulary and patterns have increased, is to practice sentences,
short messages, short letters and translations.

2, Introducing both styles

Should we introduce simplified characters or traditional

67

form first? fThat's an interesting question. Many peocple think
that if students learn the traditional forms first, they can
learn the simplified characters easily later. Many people think
the traditional form is too diffieult for beginners to learn. My
opinion is that we should introduce both at the same time.
Students should be able to read both forms and reproduce either.

We also can use videotapes to introduce stroke order.
Students may watch the videotapes in a language lab to learn
characters. During the class the teacher doesn't need to
demonstrate every character, just explain the important part.
This saves a lot of time.

Teachers should teach students to be able to distinguish
between similar characters. When they can do this, they can read
and write easily,

Teachers should dictate to students and ask them to write
from memory regularly.

Teachers should ask students to write simple messages,
simple letters, a diary and other things for practice.

Reading and writing materials should correspond to speaking
materials so that they reinforce each other.

3. Jingdu #if and luedu Wi}

Divide the reading into twe kinds, namely jingdu and lbhedu.
The first kind, jingdu, regquires students to read thoroughly,
understanding every word and meaning. The second, liedu, is
casual reading, understanding the context of the material,

"Teachers generally have paid more attention to jingdu because

from jingdu students can learn vocabulary, pattern and structure.
But ldedu, in general, does not perform these functions, so
teachers pay less attention to it. Actually, ltedu is also very
important.

From the standpoint of teaching, jingdu is the main part.
Liedu can be considered only as supplementary. From the
standpoint of result, however, jingdv is preparation:; lledu is
the purpose, From this we can see the relationship between
5ingdu and lidedu. We also can see the importance of luedu.

Reading is an important way to absorb knowledge. This is
true not only for mother tongues bui alsoc for foreign languages.
When we teach Chinese, we cannot neglect reading. Let your
students read,

According to edvcational psycholegists' research, the aver~
age person receives more than eighty percent of total learnlqg
through vision, but more than ten percent comes through hearing.
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In the United States, most langusage professors pay the most
attenticn to reading. 1In many American high schools, students in
their eleventh year must read nine or ten books. Some high
schools require them to read more than that. Usually teachers
have students read in a one to five ratio, e.g., five books in
iledu style for each book read in jingdu style. Students must
write reports on their reading.

_ In teaching Chinese, we should supply materials for both
jingdu and luedu reading. The materials for jingdu should be
coordinated with spoken language materials and should include new
patterns and vocabulary they are learning in the lesson. Each
lesson’s jingdu materials should have two parts. The first
should have sentences, The second should have short stories, at
least two or three. Teachers can select one or two stories to
read in the class.

Jingdu should pay special attentien to every character,
every word, every sentence and the entire lesson. We should ask
students to read rapidly and to read more than once. We must ask
students to read accurately, smoothly, naturally.

Luedu may be considered as supplementary material to jIngdu.
We also can consider lvedu as a review of jingdu. Sometimes when
students finish jIngdu materials, they feel they haven't read
enough, sc we may use lidedy materials as jingdu. We sheould have
more materijals for lBedu than for jingdu. Liedu materials may
cover some new words oOr patiterns, but these should be limited.

F. Assignments

Assignments should not be just copying words from the
textbook. Assignments should not repeat the content of the text.
Assignments should allow students to be creative, to stimulate
them and give them an incentive to do the work. Assignments alsc
should serve to help students consolidate and review what they
are learning. Assignments should be varied, not just translating
or just writing sentences.

Teachers should give assignments to be done in class and at
home. In-class assignments should be those in which students and
teacher work together, particularly when new or especially
difficult material is being covered. At-home assignments are the
ones offering the greatest opportunity for creativity.

Teachers should take special care in choosing the content of
assignments, and should correct and return students' assignments
immediately. The assignments are an important part of the
students' learning. Good textbooks should provide good
assignments. Good teachers should spend much of their time on
planning and going over assignments,
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G. Examinations

Many people advocate giving few exams, but actually exams-—-
quizzes, mid terms, finals--are very important. Examinations and
assignments not only can check students' progress but also can
verify whether the teacher's methods are successful, Exams
should cover more than just the contents of the textbook. They
should not use exactly the same material given in assignments,
Exams should ask students to think, not just memorize. The exams
should check whether students can use the language, not their
mastery of its mechanics. Each exam should have a particular
purpose. The teacher needs to know just what the exam should
reveal about the students' Xnowledge.

Teachers may give exams regularly. These may be oral and
written. Oral exams may be given in the clissrcom or in the
language lab. Teachers may give written exams in the classroom
with strict supervision to see that students use no aids or give
students take-home exams for which they may use references.
Take-home exams allow students to be creative, not just give back
answers they have learned. Classroom exams may include
translation, but this should be limited. Multiple choice and
fill-in gquestions should be included.

. Language laboratory

A language laboratory should have all kinds of teaching aids
for both students and teachers to use. These should include tape
recorders, slide projectors, video cassette recorders, film
projecters, overhead projectors and language masters,

Audio tapes and video tapes both are essential so that
students may watch as well as hear. Teachers may use those
commercially prepared or make their own.

The tapes should not just cover the textbook, They shculd
present stories and situations based on the vocabulary or
grammar. The contents should be cocordinated with the textbook,
the assignments and daily life. Some tapes should be for careful
study and repeated use:; some should be for casual use, having an
element of entertainment. .

Right after the students have listened or watched, they
should do short assignments or take guizzes to check on what
they've learned.

Language labs should have computer equipment for students to
use in practicing reading and writing. Unfortunately, we have
relatively little computer material for teaching the Chinese
language, but these surely will be developed’ soon.
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Language labs, classrooms, and the professors’' offices
should be near each other so the professors can go to language
lab easily and supervise the students.

Professors need to urge their students to go to language lab
regularly.

V. Conclusion

Nc matter what methods the teacher wants to use, one method
will not work for everything over an entire year. A certain
method may be particularly suited to teaching a specific word or
pattern, but another methed may be more effective in teaching
other wecrds or patterns. The Chinese language teacher must use
various teaching methods.

Chinese language teachers should provide a natural, lively,
varied oral practice environment. A good basic rule is: Lecture
less, practice more. Pay special attention to what students
learn, not just what you try to teach., Teachers must cover a
certain amount of material within their scheduled time, but
covering material is meaningless if the students do not master
it.

Time spent teaching
Results =

Quantity x gquality

Teachers can judge their own success or failure by the
results of the students' assignments and exams. If necessary,
the teachers should try to improve themselves immediately,

Teachers should arrange after-class language activities for
students. For instance, almost every university has many Chinese
students. Some of them speak pure Mandarin and want to practice
their English. Chinese language teachers may match those Chinese
speakers with Chinese learners. Have small groups get together
at a certain time and place to speak English half of the time and
Chinese the other half. Both sides benefit. Teachers alsc may
be ablie to arrange for students to go to a Chinese-speaking area
to study for a summer or year. But students don't have to go so
far to hear Chinese. The teacher can take them to a Chinese
community--a church, restaurant, festival, opera, movie,
bookstore, etc. Students not only practice the language but also
come to understand the culture.

If teachers see that students are having some difficulty
with a certain thing, the teachers should try to determine
exactly what the problem is and solve it immediately.

Ial

During the claas, the students should play the central role,
The teacher should help students to realize their learning
potential.

The teacher should create a Chinese language environment for
the students that encourages them to speak.

The proportion ¢f time the teacher spends speaking should be
much less than that of the students. 7Try to maximize the time
for students to speak Chinese and minimize the time the teacher
speaks English.

We must not forget that students have to work hard to learn.
No method can succeed if the students don't want to learn.

Teachers should read publications in Chinese toc keep
themselves current on usage and should read professional journals
and attend conferences to learn about any new methods or
materials., Teachers should observe other language teachers at
work. It is useful to see how commercial language schools work
with students. During professional conferences, professors give
papers and present theories. I suggest that conferences should
include opportunities to observe teachers carrying ocut their
theories in the classroom.

Theory is wonderful, but we must deal with application on a
day-to-day basis in our classrooms and, therefore, at our
professional meetings. For example, I would like at some future
conference to not only present a paper about examinations but
also give copies of an examination for comments by participants.

Textbooks go 2 long way toward determining the teaching
methods we can use, so I hope that textbook publishers as well as
my fellow teachers will consider what 1've said.

Whatever methods or materials we use, we teachers must keep

in mind that our students' goal is that of an old saying,
F ¥R + "We learn in order to do.”
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